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ABSTRACT
SERVICE LEARNING MANUAL FOR COUPEVILLE HIGH SCHOOL
by
Kenneth J. Stange
July, 2005
This project examined the need for increased service learning in schools as well as
current practices being used by educators who employ service learning as a regular part of
curriculum. The review of literature found that service learning, when conducted properly, has
shown benefits to students, educators, and communities. In addition, there were five main
components of an effective service learning program: preparation, action, reflection,
presentation, and recognition. Included is a service learning manual, specifically designed for
Coupeville High School, focused on the five pa1is of a service learning program. The overall
purpose of the manual was to ensure that Coupeville's service learning program could maintain
sustainability, relevance, and rigor.
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CHAPTER ONE
BACKGROUND OF THE PROJECT
Introduction
"By encouraging and supporting thoughtful civic involvement and participation
by young people, the entire community benefits. Young people are
acknowledged-as resourceful, knowledgeable, and agents of change who can
harness their ideas, energy, and enthusiasm to benefit us all." (Kaye, 2004, p. 2)
In arguing that the rapid pace of technological and social growth of our society has
created a disjunction between generations, Lundt and Vanderpan (2002) found the youth of today
have been left more disconnected from previous generations than at any other point in American
histmy. As a result of this realization, Lundt and Vanderpan (2002) implemented a community
service learning program that linked disconnected youth with senior citizens who sought
computer knowledge and skills. An increasing number of schools have begun to require a form
of community service or service learning as an advancement or graduation requirement
Bohnenberger and Terry (2002). Billig (2002), described service learning as a method of
teaching that blends community service with curricular goals, which in turn aids the community
by meeting needs that would otherwise never be met. Student centered planning and
implementation are hallmarks of an effective service learning program, as is student reflection
that forms the connection between service and learning (Billig 2002).
Service learning's early roots were found in apprenticeships but eventually morphed into
project based, hands on and experiential learning Kwak, Shen, and Kavanugh (2002). In
delineating between service projects of the past and present, Kwak, Shen, and Kavanaugh (2002)
described service learning as linking service and curriculum, whereas previous forms of service
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learning did not directly connect to traditional studies. Wade (200 I) posited that service learning
showed students how local efforts to effect change could lead to larger scale solutions aimed at
fixing problems at the source.
From a sociological perspective, Hironimus-Wendt and Lovell-Troy (1999) suggested
that service learning could combat apathy amongst the youth of the United States by allowing
them to be the people who made change in their own worlds though real world experience and
social action. Similarly, Wade (200 I) stated that through a meaningful service learning program,
students learned how to play important parts in their communities and the world, enabling them
to see that any person can make a positive difference in society.
Arrington and Moore (200 I) identified the major components of service learning as
preparation, action, reflection, and recognition. Kaye (2004) defined preparation as identifying,
investigating, and assessing community needs, all of which involve students, teachers,
administrators, and community agencies that stand to benefit from a service learning program.
Kaye (2004) explained action as carrying out the plan created during the preparation phase.
However, Chapin ( 1999) cautioned that poor preparation and planning could result in failure at
all phases of the program.
Reflection, whether done in a group or individually, allowed students to make
connections between traditional schoolwork and the world outside of the school's four walls
Bringle and Hatcher (1999). Kaye (2004) further denoted reflection as the piece that let students
see how their thoughts and actions directly affect the world around them. Kaye (2004) went on
to say that reflection is not always structured by the teacher; it can happen randomly during
reading, discussion, or private thought. Arrington and Moore (2001) highlighted the importance
of recognition in that it gives the students a sense of importance; parents, teachers, and the
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community at large see the good done by students, renewing student motivation to be a force of
positive change.
The cun-ent adolescent generation, as observed by Campbell (2000) and Frimam1sson
(2001), is less politically and socially involved than previous generations, leaving today's youth
deficient in social capital, the knowledge of social and political networks and norms that are
needed for people to play a meaningful role as change makers. Campbell (2000) posed the idea
that implementation of community service learning programs would raise the levels of awareness
and social capital among today's youth, leading to an increased desire to volunteer. In a study of
mandatory volunteerism, Stukas, Snyder, and Clary (1999) found that positive service
experiences led to an increased desire to serve in the future. Similarly, Campbell (2000) found
that adults who volunteered as teens were far more likely to volunteer as adults compared to
those who did not volunteer as teenagers.
Service learning is a form of socialization and politicization; an opportunity for students
to become active participants in democracy as opposed to spectators who watch and read about
the workings of our nation (Owen, 2000, Westheimer and Kahne 1999). However, Westheimer
and Kahne (1999) warned that service learning projects must be chosen carefully, as to not
offend any community groups; project choices must be balanced and avoid indoctrinating
students into one way of thinking about any given issue. This potential pitfall was brought to
light by W estheimer and Kahne (1999) in an example of a teacher who was reprimanded for
teaching a unit on environmentalism, much to the dismay of school board members and parents
who saw the project as anti-logging and pro-environment. Community backlash can be
minimized, according to Boyle-Baise, Epler, McCoy, Paulk, Clark, Slough, and Truelock (2001),
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by ensuring that the entire community is kept in mind when administering a service learning
program.
Boyle-Baise et al (2001) stated that ensuring that all stakeholders, namely the
community, must be involved in designing and implementing a community service learning
program. This notion was fmihered by Kaye (2004), saying that community needs must be
determined by a broad base of the community, including students, teachers, parents,
administrators, and community members and agencies; the coming together of unique
perspectives will enable the best possible ideas to come forth.
Statement of the Problem
Can an effective service learning program meet the academic needs of students while
meeting the needs of the greater community? Will a service learning program increase student
awareness and create motivation for students to be change makers? Can a program be devised
that pleases all sectors of the community as opposed to a limited few?
Purpose of the Project
The purpose of this project was to create a service learning manual for the Coupeville
High School learning communities in the Coupeville School District located on Whidbey Island,
in Coupeville, Washington. The manual was designed to help build a sense of place for the
students, teachers, administrators, residents of Coupeville.
Limitations of the Project
This project was developed to create an effective service learning manual specifically for
Coupeville High School, located on Whidbey Island in Coupeville, Washington. This manual
may not be appropriate for other schools because it was developed with the unique needs of
Coupeville students, staff, administrators, parents, and community members in mind.
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Research
The review ofliterature for this project was limited to mticles and books written and
resem·ch conducted in the last ten years. Additional information was gathered from similm·
schools with service learning progrmns.
Definition of Terms
For the purpose of this project, the following terms were defined:
Service Learning: A teaching method that combines community service with traditional
curricular goals in an effort to meet the unmet needs of a community. Billig (2002)
Social Capital: The knowledge of social and political networks and norms that are
needed for people to play a meaningful role as change makers. Campbell (2000)

CHAPTER TWO
A REVIEW OF RELATED LITERATURE AND INFORMATION
OBTAINED FROM SELECTED SOURCES
Introduction
Early American educators knew that giving students genuine opportunities to participate
in their own educations was a solid method of ensuring that young people learned how to think
for themselves; current reformers and politicians agreed with their predecessors, pushing for and
enacting legislation that moved public service into the educational mainstream Bohnenberger
and Terry (2002). Increasingly, as schools have added community service to graduation
requirements, many created larger service learning projects that linked traditional curriculum
with public service Billig (2002) & Kaye (2004). (Hironimus-Wendt and Lovell-Troy, 1999,
Campbell, 2000, and Owen, 2000) each noted service learning as an effective teaching method
that raised students' levels of awareness and involvement in addition to forming bonds between
students and the world in which they live.
Rationale for a Service Learning Handbook
Students have reported that they do not feel connected to their community, country and
world, especially to the elder generations, according to Lundt and Vanderpan (2002), and as a
result, do not have access to the wealth of knowledge contained in the minds of the citizerny who
preceded them. Service learning was found to be an appropriate means to address the problem
Hergert (2002) because of its focus on serving the public in a meaningful fashion while still
maintaining a focus on time honored curriculum. National legislation passed during the George
H. W. Bush, Bill Clinton, and George W. Bush administrations have added political muscle to
the service learning movement Bohnenberger and Terry (2002).
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Traditionally, service learning has been regarded as a teaching method based in the social
studies, but was also found applicable to subject areas such as English, Science, Math,
Technology, Music, Health, Physical Education, and Vocational Education (Wade, 2001,
Muscott, 2000, Lundt and Vanderpan, 2002, Tai-Seale, and Bright 1999). Described as a
teaching and learning approach that blends academic study with community service, Hergert
(2002) noted that service learning enhanced students' civic awareness by allowing students to
complete meaningful projects that would normally be left undone, ultimately strengthening the
communities themselves.
According to surveys conducted on participants in service learning, students who
experienced a genuine service learning experience were more likely to participate in civic life in
the future Stukas, Snyder, and Clary (1999). In addition, McNamara (2000) found that at risk
students showed significant gains in academic performance during and after participation in a
service learning project. Hergert (2002) observed that two schools in Philadelphia, on opposite
ends of the socioeconomic spectrum, came together to conduct air and water quality tests in a
National Wildlife Refuge, resulting in a positive experience that went far beyond what the
science teachers had planned for the students of the two diverse schools. Examining the
relationship between minutes spent watching television per day before and after engaging in
service learning, Howard (2004) discovered that students who had increased levels of
involvement in service learning activities spent less time watching television after taking part in
service learning projects.
Many authors cited service learning as a means to increase community support in our
school systems (Hergert, 2002, Lundt and Vanderpan, 2002, Kwak, Shen, and Kavanaugh, 2002,
Boyle-Baise et al, 2001) by allowing the community at large to see how a group of students can
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effect change outside the walls of the classroom. Kaye (2004) found that community members
frequently ended up learning from the students who participated in service learning activities.
During the course of a middle school service learning project in Montana, Lundt & Vanderpan
(2002) showed how students were able to teach residents of a local nursing home how to use
computers for communication purposes; students taught residents how to use the computers and
maintained the computer network used by those in the nursing home.
The students, who conducted water and air quality tests in a wildlife refuge, as well as
those who taught elders how to use twenty-first century technology, experienced a type of
learning that cannot be found in the classroom setting (Hergert, 2002, Lund! and Vanderpan,
2002). Community service projects put theory into practice; students applied the knowledge they
gained in the classroom in legitimate situations, achieving depth and understanding that went far
beyond reading, writing, and the four walls of the school Wren (2004). Wade (2001) concluded
that students involved in service learning programs were internally motivated to succeed because
the processes and products were very real and open to public scrutiny.
Westheimer and Kahne (2002) noted potential problems with service learning such as
resistance from school administrators and community groups; these problems were mitigated by
ensuring that a broad based panel was involved in selecting potential projects. Boyle-Baise et al
(2001) cited community involvement as a vital aspect ofa successful service learning program;
balanced panels were less likely to choose controversial projects which in turn, gave school
administrators more reason to support such programs.
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Components of an Effective Service Learning Project
According to Chapin (1999), Wade (2001), Kaye (2004), and Boyle-Baise et al, (2001),
there were several key components involved in the maintenance of a service learning program.
Those components included:

I. Preparation
2. Action
3. Reflection
4. Presentation
5. Recognition
Preparation
Preparation was the initial step in developing a service learning program and included
identifying, investigating, and analyzing needs as well as making a plan of action Kaye (2004).
Sound planning prevented resistance from within the school and community by allowing a
diverse cross section of the community to take part in the preparation phase Wesheimer and
Kahne (2002). In a San Diego high school, Bright (1999) demonstrated how careful planning
allowed an extensive service learning program to grow despite the ever increasing demands on
students to meet higher standards. A major hallmark of preparation for a service learning project
was teaching students the requisite skills necessary to actually complete the project; this was
accomplished through talking with experts, discussing, listening, researching, taking field trips,
and content study related to the project Arrington and Moore (2001 ).
Through careful preparation, students began to understand why particular problems
existed, and were able to thoughtfully come up with solutions while staying rooted in academic
work Kaye (2004). Bohnenberger and Terry (2002) found that preparation taught students how
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to overcome barriers and develop new understandings of complex educational and societal
issues. Students needed to be involved in as many aspects of the planning process as possible;
higher levels of student involvement led students to realize that they had a remarkable impact on
their own educational processes (Bohnenberger and Terry, 2002; Scales, 1999; Wade, 2001). In
a time when young people have been less engaged in society than ever before, exploring the
complex difficulties of our world has helped them to find ways to create local and global change
(Campbell, 2000 and Owen, 2000).
Preparation was noted as what made the difference between marginal and effective
service learning programs according to Allen (2003), who also suggested that schools employ
school or district wide coordinators to aid in the establishment and maintenance of service
learning programs. Billig (2002) furthered the idea, citing that service learning programs were
more likely to be successful if there was widespread support and training for those involved;
schools who had someone dedicated to the overall program realized increased relevance and
growth in their programs. As observed by Wren (2004), funding was an obstacle to creating and
sustaining service learning programs; budgetaiy restraints forced educators to seek outside
funding sources, which took a great deal of time and energy.
Action
Action involved carrying out the intended service learning project Arrington and Moore
(2001) while making adjustments as necessary to keep the project running in a smooth manner.
In the action phase, the time spent preparing equated to students being able to confidently and
successfully work to achieve the desired results Kaye (2004). In her studies, Billig (2002) found
increased levels of efficacy among students who were involved in carrying out service learning.
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Wade (2001) similarly concluded that students who worked in service learning projects
developed academic interests that extended beyond the project itself.
Although the action phase followed the preparation phase, (Kaye, 2004 and Arrington
and Moore, 2001) stated that the preparation process did not end when the action began; constant
attention to details was a must, and adjustments had to be made to keep the projects running
smoothly. Bright (1999) concurred, stating that small problems arose, often individual in nature,
and needed to be fixed expediently; often these problems were centered around individual
students and accommodations were made to alleviate the problems. In an evaluation of one
school's service learning program, Westheimer and Kahne (1999) found that adjustments had to
be made in a service learning project centered on an election because some community members
were offended by campaign posters that were deemed as controversial; the community ended up
becoming more involved in the project and the students learned just how well their voices were
heard by the public.
Kwak, Shen, and Kavanaugh (2002) emphasized the importance of ensuring that the
execution of a service learning project remained linked to local, state, and federal academic
standards. The concept oflinking service to curriculum was affirmed by Boyle-Baise and
Sleeter (2000), who noted that when done properly, service learning enabled students to meet
course standards by serving internships and completing projects vital to the communities in
which they live.
Reflection
Reflection, as defined by Bringle and Hatcher ( 1999) entailed considering the service
learning project and experience in light of the curricular objectives that were outlined by the
instructor; if the service activity produced no measurable learning in a student, reflection gave
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that student another avenue to connect the service learning activity with the course content.
Kaye (2004) emphasized the idea that students needed to relate their service learning experience
to their own lives, communities, and world. According to Wade (2004), an added benefit of
reflection was that educators could more effectively evaluate the effectiveness of particular
service learning projects and sites; students helped teachers decide what needed to be added,
removed, or changed in subsequent projects.
Wren (2004) highlighted the important role adults played in helping students to make
sense of their service learning projects and the value of the service performed; through reflection,
adults served as facilitators of reflection for students who struggled to find meaning in their work
and connections to academic standards. Leming (200 I) reported that students established their
own value systems and raised their moral awareness through sound reflection activities.
The process of reflection was constant and often spontaneous, and therefore could not
always be structured (Kaye, 2004, Wade 2001, Bringle and Hatcher 1999). Bringle and Hatcher
(1999) noted the following forms of reflection:
•

Journals: Journals were effective means of allowing students to express their
thoughts and feelings in relation to their service learning experience. Journals may or
may not have been graded, but instructors needed to be specific with students about
policies regarding the grading of journals.

•

Experiential Research Paper: Experiential research papers were formal essays where
students selected particular experiences or events from the service site with an eye
toward making recommendations for solving problems. The recommendations were
used to influence policy at the school and community levels.
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• Ethical/ Case Study: Ethical and case studies allowed students to explore an ethical
or moral dilemma encountered at the service site. The studies served as springboards
for more formal discussions and essay topics. A focus on these studies allowed
students to examine issues from multiple perspectives in an effort to achieve greater
understanding of the problems.

•

Directed Readings: Directed outside readings were effective in opening students'
minds to the depth of certain issues. Students wrote two page summary papers that
explored the relevance of the readings and their relation to the project.

•

Class Presentations: Class presentations were the methods used to disseminate what
students learned to a wider audience. Presentations varied in the media used; students
employed many methods of sharing what was learned in a positive and acceptable
manner.

• Electronic Reflection: For the technologically minded students, electronic reflections
were useful; students created web pages, chat rooms, and online surveys to get their
information on the internet. Integration of technology with service learning
curriculum was noted as a benefit to schools.
The type ofreflection chosen depended upon the activity, the student, the need, and the purpose
(Bringle and Hatcher, 1999; Wade, 2001). Kaye (2004) noted that when reflection went beyond
reporting and describing what was accomplished, students were surprised at what they had
learned from the beginning to the end of the activity. Reflection was what separated service
learning from community service Arrington and Moore (2001); it connected what was learned
through the project to what was learned in the classroom. As Kaye (2004) noted, reflection
helped bridge the divide that separated service projects from core academic curriculums. Wade
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(2004) cited the importance of a classroom conducive to meaningful reflection; classrooms that
emphasized mutual respect, caring, and open mindedness led to more honest student reflections
of their service experiences. Many authors also stated that reflection needed to be done during
the other stages of the service learning process (An"ington and Moore, 2001, Bringle and
Hatcher, 1999, Wade, 2001), with special emphasis on the action and preparation phases.
Presentation
Presentation, according to Kaye (2004) added the element of accountability to service
learning; by demonstrating their accomplishments and educational gains to the greater public,
students showed the outside world how valuable their service learning experiences were in the
larger scope of their education. In addition, Kwak, Shen, and Kavanaugh (2002) highlighted the
importance of providing students with a genuine audience for their service learning projects; if
students worked on solving a problem that faced the community, it only made sense that they
would present their findings to the same community that they served. Student autonomy was an
essential part of the process Billig (2002) because students had already been in control of much
of the previous work leading up to the presentation.
Students have presented their service learning projects in many ways Arrington and
Moore (2001 ); panel discussions, lectures, portfolios, slide show and video presentations are
some of the methods students have utilized to share what they learned with the public. Teachers
who viewed presentations about students' service learning experiences were able to evaluate and
adjust their programs for the future, striving for continuous improvement Billig (2002). Wren
(2004) discussed the financial restrictions associated with funding service learning programs;
presentations to community members have always been time honored methods of bolstering
public support and outside financial backing.

(
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Infusing presentation as a major component of a service learning program has allowed
students to internalize what they have learned over the course of their project Kaye (2004);
students were allowed to go beyond application, synthesizing and evaluating what was learned.
As our society has sought to increase levels of responsibility in students Bohnenberger and Terry
(2002), those same students have declared the need for increased respect and attention; by giving
relevant and reflective presentations, students' effort and work are validated by the people who
expected the increased responsibility in the first place.
Recognition
Recognition was the process of rewarding and praising students for a job well done
Arrington and Moore (200 I); it was achieved tln·ough group ceremonies and celebrations,
individual recognition, and community wide publicity. While celebration was found to be
acceptable and necessary, Kaye (2004) pointed out that recognition lacked significant
educational value if it did not include students' demonstrations and presentations about what was
learned and accomplished through the process of service learning. Presentations to parents,
community members, school administrators, and school board members were forms of
demonstration and presentation that in turn yielded recognition for the students Kaye (2004).
Recognition ceremonies afforded students an additional opportunity to reflect upon their
work Wade (2004) while it encouraged the audience to increase their own propensity to
volunteer and serve their own communities. Bringle and Hatcher (1999) also suggested that
recognition could be achieved through larger scale presentations by inviting teachers,
administrators, parents, community members, and service learning mentors. These celebratory
activities have turned schools into community schools Wade (2001), and ultimately yielded
increased community support that was immeasurable.
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Also referred to as celebration, recognition did not have to fit any type of mold Wren
(2004); barbeques, awards presentations, and any celebratory event whether formal or informal
served the purpose of providing students with well deserved recognition for time and energy
spent in a positive manner. Arrington and Moore (200 I) suggested that although the celebration
most likely would not be planned well in advance due to the constantly changing nature of the
service learning process, it was important to have an idea of what and who would be recognized
and celebrated. It was noted by The National Service Learning Clearinghouse (2002) that
educators had to be delicate in their treatment of students who did not meet the objectives of the
service learning program; educators had to be aware of the gains that individual students made
from the beginning to the end of the project.
Summary
Forms of service learning have been utilized for nearly a century in American schools.
While early forms of service learning were not connected to the core curriculum, service learning
has evolved into a method that has been successful in incorporating traditional academics with
community service. Billig (2002) stated that service learning, if done properly, can help our
society meet its educational goals and objectives. This meshing of two types of learning has
molded young people into creative thinkers who work well individually or as part of a larger
group. Segments of the community who were once left out of the educational loop have joined
with the school systems to plan and put into action meaningful service learning projects that have
brought students out into the real world. Reflective activities have enabled students to connect
what they learned to the real world in a relevant manner. Service learning project presentations
showed students that they are and always will be a major part of our world while celebration and
recognition of students' accomplishments in service learning strengthened students' self images
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and increased community support of service learning and school systems in general. In an
uncertain era, students knew that they mattered and could effect positive change in life.

CHAPTER THREE
PROCEDURES
The purpose of this project was to develop a service learning manual to be used at
Coupeville High School, specifically for the eleventh grade American Studies learning
community. In order to accomplish this task, a review of related literature and research was
conducted and the information was analyzed. Additional service learning materials from area
school districts were obtained and utilized as resources in the creation of the new service
learning manual for Coupeville High School.
Need for the Project
"Cole Porter first alerted us in 1934, and three decades later, Bob Dylan reminded
us: times are definitely changing. Too true. As we stand with one foot balanced
precariously on the ledge of a new millennium, the world around us seems
different almost from day to day, from moment to fleeting moment. The pace of
this change quickens not arithmetically, but exponentially, and the students we
see before us in our classrooms are preparing themselves to inherit from us a
world we may not even recognize. Everywhere we turn, we are confronted with
the double-edged sword of progress. Advances in science and technology offer to
future generations the vast potential benefits of gene therapy, hand in hand with
the ethical dilemmas of cloning. The Internet brings people and information into
our very homes in real time, forcing us to decide instantly what is reliable and
worthwhile, and what is suspect or potentially harmful. A hundred years ago, at
the turn of the century, "aids" were something that helped you, we had not yet
coined the term "world war," and ENIAC, great-granddaddy of all of today's
high-tech computer gadgets, was still no more than a twinkle in a programmer's
eye." (Bright, 1999, p. 170)
Coupeville High School is located in the central portion of Whidbey Island. Home of
Ebey's Landing National Wildlife Reserve, Coupeville has always been a town that has focused
on history and preservation. Two years ago, the eleventh grade English and American History
courses were joined into one learning community called American Studies; the eleventh grade
English and History teachers molded a curriculum that allowed the two classes to function both
separately and together. A positive result of this meshing of courses was the American Studies
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Project that afforded the students the chance to choose from several internship possibilities,
ranging from restoration of gun batteries to conducting oral history projects at the local museum
to reenacting the world of one room schoolhouses. The first year was successful despite the
daily challenges that presented themselves. As planning for the second year of the program
commenced, all involved realized the need to refine the dearth of service learning materials into
one manual that contained the necessities to keep administer and keep track of up to ten different
projects at the same time. With streamlined procedures and processes, the stakeholders
hypothesized that the program could continue to grow while maintaining a sense of organization.
Procedures for the Project
The writer unde1took the following procedures to develop a comprehensive service
learning manual for Coupeville High School:
•

An extensive review and analysis ofrelated research and literature was
completed.

•

A review of Coupeville High School's current service learning materials was
conducted.

•

An informal survey of current and former students and mentors was
conducted to evaluate the current program and to assess future needs of the
program.

•

The survey results were analyzed.

•

Service learning materials were gathered from the following schools:
o

Anacortes High School, Anacortes School District

o

Bellingham High School, Bellingham School District

o

Burlington-Edison High School, Burlington-Edison School District
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o

Concrete High School, Concrete School District

o

Friday Harbor High School, San Juan Island School District

o

La Conner High School, La Conner School District

o

Mt. Vernon High School, Mt. Vernon School District

o

Oak Harbor High School, Oak Harbor School District

o

Sedro-Woolley High School, Sedro-Woolley School District

o

Sehome High School, Bellingham School District

o

South Whidbey High School, South Whidbey School District

o

Squalicum High School, Bellingham School District
Implementation of the Project

The service learning manual for Coupeville High School will be implemented at the
beginning of the 2005-2006 school year in the eleventh grade American Studies learning
community. The first phase will involve training staff, students, and mentors how to use the
manual. The second phase will consist of monitoring and adjusting the manual during the
yearlong service learning project. Lastly, the manual will be reviewed and evaluated at the end
of the school year, and each subsequent school year, by staff, students, and mentors.

CHAPTER FOUR
THE PROJECT
The purpose of this project was to develop a service learning handbook for Coupeville
High School. This plan was designed for use as a resource for the American Studies Project, an
ongoing service learning project that combines the elements of the United States History and
English 11 courses at Coupeville High School. It was also designed to increase the consistency
and effectiveness of the ASP program. This handbook addresses the five main elements of an
effective service learning program: preparation, action, reflection, presentation, and recognition.
These elements have been proven to be essential in running a smooth and meaningful service
learning program. Teachers will be able to use this handbook for planning and implementing
service learning projects as well as address the need for meaningful reflection, effective
presentation, and well deserved recognition of participating students and agencies.
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Introduction
It is the goal of the community, staff, and administration at Coupeville High School to
integrate learning between disciplines and extend learning opportunities beyond the walls of the
classroom. In response to the need for integration and extension, the following service learning
manual was developed. The manual is comprised of five main parts: preparation, action,
reflection, presentation, and celebration. While each component is separate from the others, they
are interrelated. For example, preparation and reflection are continuous throughout the entire
cycle. Additionally, the presentation piece must be kept in mind throughout the process in order
for students to adequately keep records of goals, needs, and accomplishments. Finally, the
celebration component allows students a forum to showcase their accomplishments while
simultaneously generating community and press exposure that will enable to the program to
continue to generate suppmi from outside agencies and the community at large. The service
learning manual was developed for staff and students to use throughout the American Studies
Project process.
Purpose of the Manual
This manual was developed to enhance the current service learning program at
Coupeville High School. Clearly outlined steps in preparation, action, reflection, presentation,
and celebration were all goals in the development process. Each resident of Coupeville, whether
student, parent, teacher, agency leader, or community member deserves the right to fully
understand the meaning behind the program as well as the steps that are taken to ensure a quality
internship experience for the students of Coupeville.
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The Development Process
This plan was developed using existing materials from Coupeville High School's service
learning program. In addition, service learning materials from several other area high schools
were used to augment the existing materials. Coupeville High School students who are currently
involved in service learning as well as those who have previously participated in the program
were surveyed to assess what was needed to increase the overall effectiveness of the program.
The Deliveiy Model
Teachers are to train those who will serve as mentors to the students during the service
learning project. In order for the student interns to successfully meet the requirements of the
project, mentors must have a firm understanding of what will be expected of the students at each
stage of the project. Prior to each school year, returning mentors will review the process while
new mentors will undergo more substantial training related to the American Studies Project.
Students will be introduced to the basics of the American Studies Project at the onset of
the school year. They will have opportunities to evaluate the internship possibilities as well as
suggest other possibilities that may be more suited to individual student needs and desires.
While it is nearly impossible to let students freely choose their project, it is essential that future
interns have some degree of autonomy and choice regarding their internship choices and
placements.
The service learning manual will be distributed to students and mentors at the beginning
of the school year. Students will use the manual as a guide as they go through the internship
process and as they prepare reflections and presentations over their own projects. Mentors will
use the manual as a guide to ensure that activities done by the students are relevant and can be
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integrated into the final presentation. With teachers, mentors, and students following the same
manual, consistency will be maximized while confusion will be greatly reduced.
The Survey Assessment
An informal survey was conducted to assess the needs of Coupeville High School's
American Studies Project. Cunent and former students who participated in project were asked a
series of questions related to unmet needs of the program. In examining the results, a few areas
of need were found. Student interns felt the need for increased choice in the internship selection
process. Also, students valued varied forms of reflection, suggesting that the continued use of
one reflection sheet did not allow them to address their concerns, frustrations, and
accomplishments to teachers and mentors alike. Past participants in the project found that a
consistent and unified template was necessary for students to effectively present their bodies of
work. These findings were extremely useful, as student interns are the driving force behind the
program.
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PREPARATION
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"Coupeville: A Sense of Place"
Preservation Issues vs. Development Pressures
Coupeville High School, Ken Stange - kstange@coup.wednet.edu; Mark Gale - mgale@coup.wednet.edu
CiviConnections - American Studies Project (ASP)
(11th grade U.S. History/American Literature)

Project Abstract: ucoupeville: A Sense of Place" provides opportunities for our students to tap the past
(Coupeville's unique history and natural beauty); through school-community partnerships in historical preservation
efforts in the present; as a learning tool to communicate our past and present; and create a sense of place and civic
responsibi,Iity for our stl}_d_ents in the present_ and future.

Unique Setting:
Coupeville High School is located in Puget Sound on Whidbey Island. Coupeville is one of the oldest towns
founded on Puget Sound. It is also the site of the nation's first national historical reserve. Ebey's Landing National
Historical Reserve is a model of national preservation efforts by a unique partnership of local, state and national
agencies including the National Parks System. Coupeville is located amidst a uniquely beautiful rural landscape
with a significantly rich history relatively unchanged to the present day. Inevitable pressures of land use questions,
availability of water and saltwater intrusion into local wells, development pressures, create local controversy. We
decided to focus our student projects on concerns regarding local history and preservation. We also took on the
larger philosophical question of how to create a 'sense of place' and 'civic responsibility' in our students in the face
of conflict and change in a 21st century technological America.

Project Description:
There are two separate pieces to our ASP community service-learning projects:
Community Agency Internships - Coupeville High School students are involved in service-learning projects for a
number of community historic preservation agencies, in both direct and advocacy service. Students are mentored by
agency directors and aid them on projects that would not be completed without their assistance due to lack of staff
and funds. These community agency mentors are especially keen to help in the effort to involve students in
becoming the next generation to preserve the unique natural landscapes and historic sites of this area.
Cross-Grade Level Partnerships - High school students also work as research partners with 4th grade students at
Coupeville Elementary who study Washington State history as part of their curriculum. Along with their J J'h grade
"Research Partners", 4th graders are creating their own books on local history and preservation efforts using oral
interviews, primary source documents, writing skills, technology and the arts.
We asked these questions in designing our CiviConnections-American Studies Project.
*How can a small, rural, historic town (with over 300 structures on the National Historic Register) preserve its past in the face of
pressure for development?
*How can the community of Coupeville pass on its concern for and preservation of its history and natural beauty?
*How can a new generation of students find its voice in preserving their community's past?
*What do we do in the present to maintain a 'sense of place'?
*What future do we want to create in our community?

Our aim is to have students DOING, not just learning ABOUT history and English by their involvement in
community service-learning projects as part of their regular classes. We intend to: change how we deliver education;
involve our students in giving back to their community; partner with our community's historical preservation
agencies and elementary school; mentor our young people; preserve our past-in the present-as we create our future;
give our young people a 'sense of place' and civic responsibility in an age of technological change and
impermanence.
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The A.S.P. Internship Experience
You are about to embark ... on a unique and exciting journey. Your internship is a chance to
move beyond the classroom walls to learn. It is an attempt to create student choice and voice and
to encourage you to take responsibility for your learning. Besides your teachers, there are many
community groups and agencies willing to mentor you. What you do in the classroom can be
relevant to your community service project I internship. This idea is called Community ServiceLearning. The project you select is important to the agencies and to our local community and
would not get done without your help. Many of your projects will have lasting impact. But the

most important benefit may be your interaction with your agency's mentor. You will work
closely with them and be introduced to new ideas, people, and in many cases be given a creative
and artistic outlet for your skills, interests and talents. We hope this experience will equip you
with skills to successfully complete your Senior Project next year; prepare you to be successful
in college; and become one of the most memorable, creative, artistic, exciting, energizing
experiences in your high school career.
Your responsibility ... is to use the project time each week to work at your site, with your
mentor, or in the classroom with Mr. Gale or Mr. Stange. It is required and expected that you use
the time to work on the project, not do homework or attend to other school or personal business.
You are being given a great deal of freedom. With freedom comes responsibility to be working
on your project on-site or at school. You must let your parents and teachers know where you will
be. We have a form to make this easy and painless. It's expected you will be where you say you
will be. Failure to do so could lead to removal from your off-campus placement and be reassigned to a research project entirely on the Coupeville High School campus.
Can I change Internship sites and projects?
It depends. As a general rule, the placements are for all year. You have chosen your site, project
and mentor. In order to have a meaningful experience with an agency or community group, you
need to spend a good quantity oftime. They are investing time and training in you. But if your
selection turns out, for a number of reasons, to be the wrong choice for you, you must contact
Mr. Gale or Mr. Stange immediately. No change in Internship/Project site will be made after
the first two weeks of the internship.
If you do wish to change ....

-write a letter to Mr. Gale and Mr. Stange stating your wishes.
-list the reasons and a possible solution(s) and re-placement site.
-In a timely manner, speak with Mr. Gale and Mr. Stange.
In general, moving to a different project because another site has a "more interesting" project or
"my friends are there" are not good reasons. Remember, you selected the site and project. Your
project's creativity is largely being left up to you. If it is "boring" you know whom to blame!
Maybe the best thing in most cases is to talk with Mr. Gale and Mr. Stange and re-think your
project to make it more creative, artistic or interesting.
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You are on the cutting edge ... of educational change at Coupeville High School. You can
make a valuable contribution to change the educational process and how students learn. Your
input and suggestions, your voice, will be welcomed to make ASP a better project. One poor
decision, by one student, in their driving behavior or abuse of the freedom in constructing your
own learning could ruin the program and opportunities for yourself and for students to follow
you. You are representing your school in the community, whether you like it or not. You are
also representing your family, your teachers, your peers and yourself. This idea of a "classroom
without walls" - DOING historical research, reading, writing and presentation - hands-onhistmy, is a new idea.. Commooity ServiGe-1earning is new at CHS and part of a special
CiviConnections grant and the school's Bill and Melinda Gates Foundation grant to innovate and
change how CHS delivers its education in a more personal and meaningful way. We can not
anticipate every problem or issue. Work with your teachers to make the experience a uniquely
positive one. Embrace the creative, unique, artistic challenges you will face.
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ASP General Requirements
1. Plagiarism on any aspect or part of the ASP will result in failure.
2. Due dates will NOT be extended.
3. All project hours must be fully documented.

4. All students must be working on their project or at their Internships and not doing
pei'solial business or using this time inappropriately.

5. Students working on joint projects must have individual responsibilities that are different
from the responsibilities of other students working on the same project. These students
must document and explain their specific duties to their teachers. The teacher will only
approve joint projects if the scope and workload required for the project is greater than
would be reasonably expected for an individual project by one person.

6. At the ASP Presentation, all students are required to give 8 to 10 minute speeches about
their projects/Internship.
optional).

(Use of audio-visual, Power Point or other technology is

7. All ASP projects must be approved by Mr. Gale and Mr. Stange. Projects will not be
approved for activities which are illegal, immoral, dangerous, or which violate school
mies.
8. In October all Juniors are required to turn in signed Parental Consent Forms and Letters
oflntent to their teacher before the approval of the projects.
9. If a student changes the topic for a project after the teacher has approved the topics, the
student must submit a new Parental Consent Form, Letter of Intent and Project Proposal
to Mr. Stange and Mr. Gale before January. Projects may only be changed with the
approval of Mr. Stange and Mr. Gale.

10. Students must complete all three/four components of the ASP project, (annotated
bibliography -where appropriate, project with portfolio, documentation of hours -using
the Goal Sheets, and presentation) in order to pass the ASP. Students who do not pass the
ASP will fail second semester of English 11 and U.S. History-American Studies.
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Frequently Asked Questions
Q: Tell me about the ASP Presentation

During the ASP Presentation you will demonstrate oral presentation skills and also publicly
share, and celebrate your accomplishments in your project/Internship experience. During your
presentation you will reflect upon the many processes you went through to complete the project.
The presentation is scheduled so parents, teachers, and other interested parties can attend. You
should invite your Internship mentor.
Q: I'm still not convinced about doing this ASP. What's in it for me?

The ASP will give you a meaningful way to close out your experience in American Studies at
CHS and will provide a springboard for your Senior Project. This project will:

• Give you an opportunity to work on a project that is self-selected, self-directed, and
•

•
•
•
•
•
•
•

personally meaningful
Provide you the opportunity to do learning, real research, history writing, and
presentation outside the four walls of the classroom
Provide an oppmtunity for community service and involvement
Show prospective employers and/or college recruiters that you understand the
learning process
Start you thinking beyond high school
Provide you academic freedom
Provide you an internship opportunity
Afford you the chance to show your stuff
Allow you to pursue academic question(s) in-depth

Q: Is this going to take away from time for my other activities?
Maybe, maybe not. Why not try to link your project to the activities with which you are already
involved? This project/Internship could give you the opportunity to blend your outside activities
with your schoolwork. For example you could use you're ASP for History Day competition or as
a community service project. Above all do not procrastinate. Procrastination will be the biggest
problem with the ASP project/Internship. Procrastination makes it seem as though a person has a
lot more work. Do the project a little at a time.
Q: Do I really have to do all this? What happens if I don't?
Successful completion of the ASP is a requirement for passing American Studies. In addition it
will be a curriculum component to first and second semester of English 11 CP and U.S. History
CP. English 11 and US. Histo,y are graduation requirements. Non-completion of the ASP could
affect credit in these classes.
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American Studies Project and Internship (A.S.P.)

History Day

4

Shannon Haskins, Alex Platt, Micah Johnson,
Jessica Sele

Rob Harbour

Ebey's Landing-GIS Digital
Mapping / Research

3

Cassie Schwenker, Sean Tully, Ryan Hickman

Martha Ellis

San de Fuca Schoolhouse
Costumes I Reenactment

6

Beth Mouw, Amanda Sterling, Rebecca Olson,
Danica Dizon, Illisa Tso, Jessica Sele

Cindy Johnson

Island County Historical
Museum
Collections/ Oral History

6

Allison Ceci, Cassie: Williams, Jon Chittim,
Gini Piercy, Courtnt:y Williams, Tak Chi Tsoi

Bob Fisher
Aaron Terada

Ft. Ebey State Park
Gun Battery Research and
Restoration

3

Aaron Gavin, Robbt:rt Sadesky, Daniel Martell

Gloria Wahlin

Admiralty Head Lighthouse
Interpretation/ Mule Barn
Research

3

Lillian Brunner, Chris Hutchinson, Jack
Armstrong

Diane Eelkema
Wilbur Purdue
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Peg Tennant

Farmers Market
25 1h Anniversary
Find a New Location

1

Cory Daniels

Gale / Stange

Channel IO Project
Revive Public Access for
School and Community Use

3

Alex Platt, Kate Harbour, Alicen McManamy

Gale / Stange

Pride of the Pack
Establish a CHS Sports Hall
of Fame

3

Mike Bagby, Mike Duke, Micah Einterz

Gale / Stange

CHS Hall of Fame
Academic Hall of Fame
Hallway Photo Project

3

Lisa Kurtz, Brittany Black, Kirsty Croghan

Gale / Stange

Independent Music History
Composition Project

1

Ben Brown
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American Studies Project (ASP)
Internship Program
Request for Waiver of Accident Plan Coverage for:
(Student Name)

(Grade)

(Date of Birth)

Placement Site for Student Internship: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

I understand that my child cannot participate in the Internship Program unless covered by the
school accident coverage plan or a plan provided by the family. I have insurance coverage
equivalent to or better than the Washington State Industrial Insurance Fee Schedule for doctors'
service or hospitalization, and I will continue to keep it in force as long as my child I enrolled in
the American Studies Project/ Internship Program.

Name of Insurance Company: ____________________

Policy#:. _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

I accept full responsibility for the cost of treatment for any injury which my child may suffer
while taking part in ASP. I assume all risks, hazards, and injuries incident to such participation
and do hereby waive coordinators, Coupeville School District Board, and personnel from any
claim arising out of an injury to my child. I understand that there is no state industrial insurance
coverage because there are no wages involved in the ASP Internship Program.

Parent/ Guardian Signature: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ Date: _ _ _ _ __

Note: If you wish, insurance is available in the School Accident Coverage Plan. Please ask the
ASP Internship Coordinators for a package.
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ASP Student Checklist
Early Requirements
Consent Forms turned in to Mr. Stange or Mr. Gale
Conference with teacher about project
Letter oflntent (written in class)
_ _ Project Proposal (written in class) approved by Mr. Stange and Mr. Gale
Research Cunduc!ed un Questiun-Annutatetl Blbliugrnplly
_ _Hypothesis Statement or Question
_ _Sub Questions developed
_ _Interview for primary sources
Interviews scheduled
_ _Questions ready to ask in interviews
Interview conducted and transcribed
Notes
_ _Draft of Annotated Bibliography completed
_ _Conference with Mr. Gale or Mr. Stange
_ _Typed final draft of Annotated Bibliography
Project/Internship
_ _Project /Internship hours documented
_ _Project /Internship evidence collected
_ _Project/Internship Journal/Goal Sheets completed each week
_ _Audio or visual and/or Power Point documentation of Project /Internship completed
Notebook/Portfolio
_ _Required Notebook/Portfolio contents completed and placed in a notebook.
_ _Title Page
_ _Table of Contents (typed)
_ _Project Synopsis (typed)
_ _Letter oflntent (typed)
_ _Project Proposal (typed)
_ _Copy of Annotated Bibliography - where appropriate (typed)
_ _ Self-Evaluation (typed)
_ _Reflection Piece on Community Service and History (typed)
_ _ Project Journal/Goals Sheet placed in the notebook in chronological order
_ _Project Evidence (pictures, physical project, receipts, etc.)
_ _Notebook/Portfolio contents neatly arranged in three-ring binder (plastic page covers are
not required)
_ _Notebook/Portfolio contents labeled for readers to locate all the information easily
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Presentation (Written in and practiced in English class)
_ _Signed up for Presentation
Informed teacher of audio- visual needs for the Presentation
_ _Speech organized on note cards or Power Point
Introduction
_ _Explanation of Research
_ _Explanation of Project
_ _Explanati.m of learning stretch
Self-reflection
Conclusion
_ _ Speech practiced in English class
_ _Speech ready to present to mentor, teachers, peers, friends and/or parents
_ _Know specific date, time and room of Presentation
Date
Time
Room number
_ _Appropriate dress selected
_ _Audio- visual materials or Power Point ready (optional)

(
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ACTION
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Directions for ASP Letter of Intent

Using correct business letter block format, write this Letter ofintent to Mr. Gale and Mr. Stange.

Of course, your attention to good writing details and practices is required. This letter will be part
of the ASP Portfolio, so it must be typed/word processed. The contents should include the
following:

Paragraph 1: Describe the general area of interest of your ASP focus i.e., local history,
preservation vs. development, immigration, foundations of American government, Western
migration etc. Explain why you chose this general topic or Internship and what (if anything) you
already know or have done in this area that will help with your knowledge base. (The
information you must know in order to do the project.)

Paragraph 2: Include the specific research/Internship work you plan on doing for your project.
Also, discuss some of the resources you hope to use.

Paragraph 3: Begin with a transitional sentence showing the relationship of your research to
your project. Then describe your project specifically, what it is, who's involved, potential cost,
time factor, and possible resources.

Paragraph 4: Explain what plagiarism is and why it is important to avoid plagiarizing. Also, in
this paragraph explain what the repercussions (penalties) of such an act would be.
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Sample Letter Of Intent

November 30, 2005

Mr. Mark Gale and Mr. Ken Stange
Coupeville High School
501 S. Main Street
Coupeville, WA 98236

Dear Mr. Gale and Mr. Stange:

I have selected Island County Historical Museum for my American Studies Project (ASP). I chose the Museum
because I always have been interested in history since the first time my dad took me to the Boeing Flight Museum in
Seattle. I have started to expand my knowledge of how a museum works, but I want to know more about oral history
techniques. My goal is to become an authority on how a museum works and how to take oral histories.
For my research I will do oral interviews and help catalog museum artifacts and help create a new exhibit at the
museum. I will locate my resources on the Internet, at the Coupeville High School Library, Western Washington

University Library and at the Museum. I hope to interview military veterans. I also plan to visit the Burke Museum
with Island County Museum's director, Cindy Johnson.
I will create a multi-media presentation that includes the oral histories we create. As part of my presentation I plan
on integrating lecture, video, and audio to help the community preserve and document the influence of the military
on Whidbey Island history. I hope through my project I will not only help the museum by documenting our local
history, and be of service to my community.
I understand that plagiarism is copying someone else's work and using it as if it were my own. I also understand that

if I plagiarize any part of the project or the annotated bibliography I will not pass the ASP. I would never risk my
reputation or my graduation by doing that. I am not a thief. I want to show my family and myself what I can do. In
my research I will accurately cite and give credit to all my sources. I will provide my sources to my English teacher
and anyone else who needs them to verify my work.

Sincerely,

Tornasita Salazar
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ASP Proposal Format
The project proposal helps you get your Internship/project ideas organized. When finished, you
should have a document that contains your overall goal, the objectives to get to that goal, budget,
etc. It is to help you plan. Include information in the outline below. This must be typed on a
computer word processor. Standard fonts only, 12 pt, single-spaced. See the sample project
proposal.

Internship/Project Proposal - Outline
I. INTRODUCTION, RATIONALE FOR DOING THE PROJECT AND BACKGROUND
OF PREVIOUS EXPERIENCE
A. Rationale- the reasons you want and should do this project and whom or what will it
help?
B. Problem Statement - What is the essential question? What are you trying to learn or
discover?
C. Previous Work in the area - describe your background, experience
II. PROJECT DESCRIPTION
A. Describe all the details of the plan for your Internship/project. Describe EXACTLY
what you will do.
III. GOAL AND OBJECTIVES
The goal is a one-sentence statement of what you will accomplish. The objectives are the
step-by-step process to get to the goal.
IV. RESEARCH DESCRIPTION
A. Describe your research. What is your hypothesis or thesis question?
V. TIME LINE
A. By month and week what will you do. Beginning of project to end of project.
VI. RESOURCES
A. People, money, things, and places you need.
VII.BUDGET
A. On what will you need to spend money? Gas, products, and services etc. Be specific.
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ASP Proposal - Directions
Rationale Background aml Previous Experience:
What are the reasons you are doing your Internship/project? On what do you base your decision
to do your project? Describe what you will do. How will apply your research? One paragraph
narrative.
Goal:
In uue seuteuce state the uvernll gual uf the Internship project. What do you warn to accomplish
when you finish? One paragraph narrative.
Objectives:
Write as a list. Number the step-by-step process to accomplish your project. These should be
steps which you can clearly say are met or not, measurable. Start with verbs like, "complete,
work, start ... ".
Objectives examples:
At the completion of my project I will...
I. Learn and present information about the early history of the military on Whidbey to the
community.
2. Apply my research when developing my multi-media presentation.
3. Successfully complete all phases of the project, as evaluated by the panel of evaluators
and teachers, to receive a passing grade in the class.
4. Effectively integrate lecture, audio, and video in my presentation.
5. Pass on my love for local history to a wider audience.
5. Present your finished project product in a speech to teachers, mentor, peers, parent(s)
guardian and community members for evaluation.
Time Line:
List by month and week each task you need to complete. Do this for the months of
January, 2004 to June, 2005. Use the "ASP Time Line" as a guide, but be sure to include
the tasks necessary to complete your particular project. Leave a lot of open time. Don't
paint yourself into a corner.
Resources Needed:
Write as a narrative or list. Describe the resources needed (mentors, budget, materials,
arrangements for facilities etc.) Think of everything you can and list.
Budget:
Write in budget format. List every expenditure you think you may incur as a result of
completing your project. Use a spreadsheet computer program if you can.
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Annotated Bibliography Rules and Format

I. Use MLA or Turabian style. (see Writer's Inc., Mr.Stange, or Mr. Gale)

2. Minimum 5 sources: 4 secondary sources and I primary source (interview).

3. No more than one general reference encyclopedia may be used as a source.

4. The Annotated Bibliography must include information from the interview and any other
sources. Annotations should include an overview of the source and an explanation of how
the source was used in the research. Annotations should be at least I paragraph in length.

5. Final draft must be typed.

6. Use size 12 fonts, double-spaced, plain font styles (Palatino, Times-Roman, Garamond,
or Arial).

7. All source materials must be available whenever required by Mr. Stange or Mr. Gale. No
plagiarism!
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CHS ASP Annotated Bibliography Scoring Guide
Composite Score

Score of 5: Superior
This annotated bibliography is exceptionally clear with relevant support for ideas including
examples and details. Logical organization and excellent control of conventions give it an
efreefive flow and rli.yi:lmi. Sources ilfe Well docllniefited and discussed. The rare or minor errors
and the broad range of vocabulary make this an engaging annotated bibliography that
demonstrates craftsmanship.

Score of 4: Above Standard
This annotated bibliography is clear and offers general support for ideas. The author
demonstrates a basic control of conventions with minor error. Sources are cited correctly, but
discussion is brief. The functional vocabulary is appropriate, and occasional parts rise above the
standard.

Score of 3: Meets Standard
This annotated bibliography offers limited or general support for ideas. The author demonstrates
a basic control of conventions with some errors. Sources are cited correctly, but discussion is
limited. The functional vocabulary is mainly appropriate.

Score of 2: Below Standard
This annotated bibliography is understandable even though it has problems, including a
wandering, almost random support for ideas. The limited control of conventions means that
errors begin to impede the readability of the bibliography. Sources are incorrectly cited or poorly
discussed. Mechanical, awkward wording and limited vocabulary make this a weak
bibliography.

Score of 1: Incompetent
This annotated bibliography lacks a purpose and is haphazard and disjointed. The severe,
frequent errors make it difficult to follow. The vocabulary is limited or vague and the writer
shows confusion about the task and no involvement in the text.
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REFLECTION
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A.S.P. Internship-Goal Sheet
Name:- - - - - - - - - - - - - - - - - - - - - Date: - - - - - - - - A.S.P. Project/ Internship: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
>••

··--

Com2lete at the beginning of class:
1. What is your goal to accomplish tomorrow? What will you leave having completed?

2. What will you do EXACTLY to accomplish your goal for tomorrow? What processes
will you go through? (Identify each step) What will you need to bring?
A.
B.

C.
D.
E.

Complete at the end of each Internship / A.S.P. Project day:
3. What did you do today at your ASP internship? Which of your steps did you complete?
What did you accomplish? Were there any highlights/ issues/ problems?
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American Studies Project (A.S.P)

Internship-Mentor Feedback Sheet
Name: ___________ Inte1nship Site: _____________
1. What is working well at your American Studies Internship?

2. What could be improved in regards to your internship?

3. What connections are you beginning to make between what you are learning in class and
what you are learning related to your internship? Explain.

4. How has your relationship been with your mentor? What are you learning from them?

5. You are performing community service learning in your internship, doing projects that
would not get done without your help. How are you making a difference? Who is
benefiting from your service? How does this type of service learning make you feel?

6. What is your greatest need or issue at the present time? Explain. What assistance from
Mr. Stange or Mr. Gale would be helpful to you?

P-27

ASP Journal
The journal is an accounting of the hours spent, what you did for how long, and a running total
of hours completed. Your journals serve as a running record of your work on ASP. It is
important to write your journal as you go. It is more difficult to go back later and remember
your activities than it is to write as it happens.
Keep your journal in a separate notebook, and then type the entries as you prepare your final
portfolio.

Journal Format-Use this format in writing your journal entries:

Date: _ _ _ Amount of Project Time Today:._ _ _ _ Total Project Hours to Date: _ _ __
I. Activity/ task done today:

2. Explain the resources you used, problems you had, solutions you had for the problems,
application of the information from your research paper to today's activity, and/ or evaluate your
activities for this day:
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A.S.P Mentor Project
4-Square Reflection
Use complete sentences to reflect on your day of mentoring.

What happened? What tasks were planned
for the day?

How do I feel? Did I accomplish everything
I was supposed to?

Ideas? What could we do to improve next
time? How could we make a more valuable
experience?

Questions? How can we address your needs
as individuals and as a group?
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PRESENTATION
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ASP Final Notebook- Internship/Project Synopsis

The purpose of the ASP Synopsis is to give your audience a quick overview of your ASP
Internship/Project.

Briefly tell the teacher/audience what you researched, did in the Internship, how you applied the
praject, how you were challenged and directions tcr the pmtfolicr. It should be a crne page simple
format narrative, following this outline. Make it simple and easy to read.
0

I. Describe your Internship, project, and/or research. (one paragraph)
II. Describe how you applied what you learned in your research to your Internship project.
Describe the challenges you faced, problems you solved, and problems you didn't solve. (one
paragraph)
III. Highlight the documentation of your Internship/project. What do you want the teachers to
notice in your portfolio? (one paragraph)

Total - 1 page Synopsis.

ASP Notebook - Evidence/ Documentation

Documentation must prove you said what you said you did. Evidence should all be explained.
Don't put in a piece of evidence without a caption or explanation of what it is and how it
addresses your Internship or project focus. Documentation from a variety of sources is important.
Anything that proves the completion of your project hours, and is explained, is acceptable. Adult
verification, in addition to your mentor verification form is helpful.

P-31

ASP Notebook/Portfolio Requirements
General Information:
Before you do your ASP Presentation, the teachers will preview your Notebook/Portfolio that
you have prepared for them. The teacher, who hears your presentation, will view your portfolio a
few days before your presentation.

This Notebook/Portfolio will allow the teachers a "sneak preview" of who you are, what you did
for your ASP, and what skills and learning you have acquired. Based upon this initial
introduction that your Notebook/Portfolio gives the teachers, they can then ask related questions
during the question and answer portion of your ASP Presentation.
Remember your Notebook/Portfolio will give your audience a first impression of you.
Unfortunately, first impressions do count. Make sure your first impression is worthy of all you
want them to think about you. Spend some time sprucing up your Notebook/Portfolio contents.
Clean up errors or any items that are messy or unclear. Check to make sure the forms you have
included are not sloppily written and that your materials are organized. Let yourself shine and let
the audience see how competent, skilled and capable you really are! Mr. Gale and Mr. Stange
will have an order in which the Notebook/Portfolio contents should be in; be sure to find this out
and make sure your contents match the required items. Organizationally, a Table of Contents is a
useful page for the teachers and audience.
Required and Optional Notebook/Portfolio Documents

Required Internship/Project verification documents:
Synopsis about research and Internship/Project
Project Journal/Goal Sheets
Project Evidence
Required Letters and Communications:
Letter of Intent
Internship/Project Proposal
Project Self-Evaluation
Reflection Piece on Community Service and History
Mentor Comments or Evaluation Letter
Optional Notebook/ Portfolio Contents:
Any other contents you select which document your experience or might enhance
your Notebook/Pmifolio contents. These items might include any awards or letters of
praise, newspaper articles, certificates, work samples, thank you notes, original work,
art, interviews, charts, documents, receipts, interviews, photographs ... everything.

Make sure the items you select for this category are accompanied with caption sheets- introduce
each item and the reason(s) you chose to include each in your Notebook/Portfolio.
Items representing you and your achievement within your ASP Notebook/Portfolio can really
make it unique.
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Required Notebook/Portfolio Contents and Suggested Order

_
1. ASP Project Synopsis (This is the first item the teachers/audience will see and will give
them a quick overview of what you did for your Internship/Project.)

2. Letter of Intent (This initial letter allows the teachers and your mentor(s) to see how you
may have had to adapt your original plans.)

_

3. ASP Project Proposal

_
4. Annotated Bibliography - if appropriate to your project (Clean with no teacher
comments or marks on it.)

_

5. Internship/Project Self-Evaluation

_

6. Reflection Piece on Community Service and History

_
7. Supporting Material for your project 1.e., photographs, certificates, letters of
recommendation.

_

8. ASP Journal/Goal Sheet Entries (chronologically arranged)

_
9. Any other contents which you select which might enhance your Notebook/Portfolio
contents. (These items might include any awards or letters of praise, original work, art,
interviews, charts, documents, etc.) Make sure the items you select for this category are
accompanied with caption sheets- introduction to each item and the reasons you chose to include
each in your Notebook/Portfolio. Items representing personal choice and voice within your ASP
Notebook/Portfolio can really make it unique. Include anything else that shows what you did. Be
creative.
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ASP Self-Evaluation
Directions: You may choose to answer these questions as a list or in an essay. Regardless of the
format, be sure that your work answers the questions completely. Keep your Self-Evaluation
concise, to the point. Remember the goal is to discuss, synthesize and analyze how well or
poorly you accomplished your Internship/Project. Give specific examples from your project
experience.
I. Internship/Project Site: _ _ _ _ _ _ _ _ _ _ _Internslrip/Prcrjecl
Mentor: _ _ _ _ _ _ _ _ _ _ _ __
2. Estimated total hours spent in your Internship/Project activities.
3. How many meetings did you have with your teacher(s) about your project? What was the
result of each meeting?
4. Give examples of the activities you did to plan, carry out and finish the project. What could
you have done differently/better?
5. Describe how your Internship/Project is unique; not like other Internship/Projects.
6. How did you go beyond what you previously knew about the subject?
7. Give specific examples of how your study of English and history in the classroom applied to
your Internship/Project in the community. How did your Internship/Project in the community
motivate you in the classroom?
8. Give examples of what resources you used (people including your teacher, mentor, places, and
things), and explain how these resources were used effectively.
9. Discuss at least two problems you had in the implementation of your Internship/Project, and
tell how you solved those problems.
10. Using examples, specifically describe how your Internship/Project was a risk and/or learning
stretch.
11. Explain what you learned in completing the Internship/Project.
12. We have used the terms 'sense of place' and 'civic responsibility' this year in terms of A.S.P.
What do they mean to you after this year's experience?
13. Give yourself a letter grade and justify it (give good reasons).
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Reflection Piece on Community Service and History

Directions: Reflect on the community service and personal learning that took place during
your Internship and projects with your mentors. Reflect on: the issues you addressed; the act of
serving; what role service plays in being a citizen in your community; preserving our local
history.

Yourself

• What have I learned about myself?
•
•

•
•

What are my values?
How does it feel to help?
What skills did I use?
What else could I do to create a better world? A better community?

Others
• What have I learned about the people with whom I worked?
• What surprised me or was different than what I expected?
• What have I learned about the problems these agencies face?
Issues
• What have I learned about this issue? This community agency?
• How has my new knowledge changed my views or my actions?

Serving

•
•
•
•

How have I tried to make a difference?
Who has benefited from my actions/service?
Is serving easy or difficult?
What does it mean to have a 'sense of place' in your community?

Citizenship/History

• What would happen if everyone helped his or her community?
• What might happen ifno one helped?
•
•

•
•

•

How did I make a difference in my community?
What did I learn about the history of my community?
Can youth effectively bring about change in their community?
Why might it be important to preserve our history and community?
What is unique about the natural landscape and beauty of our community?
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RECOGNITION
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ASP Presentation
Presentation Outline
+ Part I - Introductioll & Welcome (I mill)
+ Part II -Descriptioll of Research alldlor Trainillg (I-2min)
+ Part III - Description of Intel'llship alldlor Project (2-3 mill)
+ Part IV -Self Reflection (I-2 mill)
+ Part V - Rejlectioll 011 Community Service and History (2-3 min)
+ Part VI - Co11cl11sio11 (1 min)
+ Part VII- Take Questions

Part I - Introduction & Welcome
+ Introduce yourself alld your topic to the audience
+ Make the audience interested in your topic
+ Use some creativity to opell your presentation
+ Use a demonstration
+ Get the audiellce involved
+ Use an audio or visual aid
+ Demonstrate somethillg
+ Ask a question

Part II - Describe the Research and/or Training
+ What did you research or get trainillg in?
+ What problems did you have getting information?
+ Where did you go to locate all ofyour sources; get training?
+ Which sources gave you the best information?
+ What did you lea/'ll about the subject /topic that you did not know before?
+ What primary sources did you use or create?

Part III - Description of the Internship/Project
+ Why did you choose this Intel'llship!Project?
+ What are the details of what you didfor your Intel'llship!Project?
+ How much time did the Illtel'llship/Project take, aml when and where did you do it?
+ What was unique or creative about the Intel'llship/Project?
+ What problems did you have doing the Illtel'llship!Project, and how did you solve the
problems?
+ What you would do differently?
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ASP Presentation (continued)
Part IV - Self Reflection
• What did you learn about yourself that you didn't know before while doing the Project?
• How will you apply what you learned in the future?
• If you could do your project again, what would you do differently?
• Of what are you most proud?

Part V - Reflection on Community Service and History
•
•
•
•
•

Reflect on your experience serving your community 011 your project or at your agency.
What role does service play in being a good citizen?
How have you gained a better 'sense ofplace' about where you live?
How did you help our community preserve its past and/or natural beauty?
Reflect 011 what future you want to create for your co111mw1ity.

Part VI - Conclusion
• Summarize the main idea ofyour ASP Project.
• Re-state your topic! main idea, and leave the audience remembering what you said.
• Thank the audience.

Part VII - Questions
• Prepare for a range ofpossible questions from the audience.
• Why did you choose this topic?
• Who helped you?
• How much time did you spend?
• Howdidyou.... ?
• What happened when you..... ?
• Tell us more about .....

Things to Ponder
• Think about how you will include audio and visual aids in you presentation.
• Practice, practice, practice.
• Be ready to show the audience examples ji·om your project.
• Use transitions between sections.
• Know the scoring guide BEFORE you present.
• Dress appropriately.
• Practice, practice, practice.
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Presentation Scoring Guide

Below Standard

_M_eets Standard

Exceeds Standards
Exceptional delivery; clear, wellEL\·~~~.21J~~~~~~---+22h2.is£s~~sss4~ac~e>QdJ,fl~u~enrgt~,Wl!!it~hJce'!f:l!e~c~tiv~e~V!20~ic~e-,-_j
Animated, clearly involved with topic;
I
dedicated to en a in audience
0
~-V- Incorrect grammar; inappropriate or
~~a111i,1~1;11!Tq';'yc:~~ul?fY'dcrnot-·-·- Curret:l grnrrrrmrr and trigtr-level
E repetitious vocabulary interferes with
inte[fere-«ithJnessage
vocabulary
R messa e
y.f·--1n"'a"'p::.:pr"'op-=-r-ia-te_o_r-di-st-ra-c-tin_g_g_e-st-ur_e_s-+'--"A'"pp'"ro'"'p'"Jl-at'"e-;n'--'-o+n-'".d-is-tra-_c'"tln_g_g_e~st-ur-e'-s-'-4-E-ff-e-ct-iv-e-ge-s-tu-re_s_t-ha-t-en_h_a-nc-e-----1
or no estures at all
presentation
Distracting visual aid/technology
Vjsu.alald/technoldgy lsnordisfraoting Visual aid/technology enhances
poorly connected to key points
~nd;C5'otribµtes effeqUveJy to
presentation
resentation
·

'P !

Main ideas or points well developed
supported with details, anecdotes,
and information
'T· Little relationship explained between Sprne relationship explained between In depth explanation of research
.E research a er and ro·ect
ae~and: ro'ect
·
·
a er and ro·ect
N f--cs"'ho--w'-s-'-,l,c'itt"'le.c.e.::.xp:..;e.::.rt.::.is.c.e,"'th"'in+k'-in_g_s-ki-l s-,-l-"-R"'ev"'e'-ai"'s"'so~m~e"'.e"'.x'-,pe+rt-Is-_r-:t-h-,n+ki_=Qg~-+--'R"'e""-vC.Cea-'1s"'i=-m"'pr.::.eccss=,civ_e_c_om~bi-na-ti-on--of~---1
T or insight
skills, lnsigpt, and,pmblerri solving·
expertise, insight, creativity, and
skills .
·
· ·
thinkin
Information given not sufficient to
lnfotrnation gains the interest of
Information given draws audience in
en a e audience
audience
·
and leaves it wantin more.
· R Appears reluctant or unable to answer J3fsRblid~JoquestioJis but
not
Responds completely to questions
E
uestions about to ic
:.elaborate -·
·
and elaborates without rom tin
:S i-"C::.:on"'t"'in'"ue"'s-=to=sh"--o"'w"'o.::.nl-y-su_p_e_rf-ici_a_l--+;C::.:,o::.:n;:}i;:riU:.::€.c.,?:'"to'"',~+n"'"oyi"'"···-•'",_o--n=vi"'.nc'")n-g---·-'-.-'--'-'-"'+-'s"'h.::.ow.::.s-=m=as"'te::.:ry:..;o"'f=.cto.::.p::.:ic.c.a.::.n""d==----,
P knowled e of sub'ect
eVidericeQf•iearnin ·· · ·
considerable learnin
.0
Has little or no rapport with audience
E9gag_esa~dienc:e' ·Is eager when answering, engages
_N . ~-,-----~--~------+-=========--=g...:W::ciocthc::e:::m::::o,::tio"-n,_,h:.: uccm:.: o: .,r,.;:a: .cnd::.c: :en.:,:thc.:u: : s·:.: :1as:crn"S Is clearly uncomfortable and unsure
I~ geperallyc;ornf9rtab[e, showsonly ·- Is confident and comfortable
E
_occasional _awkwardness
·
s·~D-o_e_s-no_t_a-sk-f-or_c_la-ri-fic_a_tio_n_o_r_ _~~Accs;:~=1=or:.::_c~la+n:.::fic"-a"'tio;:n~b.::.r~re-m~a-re~m~e~nt-o=f~=R-ea-d=ily_a_s~ks-f~o-rc~la-r~ifi-ca-ti-on_o_r_ __
restatement of questions when
questions.when necessary
restatement when necessary
necessary
·C
0
N

Main ideas or points unclear, not
supported with enough detail

may
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ASP Recognition Night
The End of the Road
You've worked almost an entire year on your internship/ project-you've
completed enough journal entries to fill a three ring binder-you've done your
final presentation enough times to make your head spin-think it's time to
relax?-we do-it's time to give it up for you!

Monday, June 6
in the

PAC
6:00

Your Parents are Invited
We want to take this time to recognize the importance of the service learning you
have completed this year. On Monday, June 6 we will recognize you for all the
eff01i, time, and hard work you have poured into your projects and internships.
Mr. Stange and Mr. Gale, as well as your mentors, are proud of what all of you
have accomplished this year. You should be proud of yourselves too!

We will have a potluck dinner at 6:00. Signup sheets will be posted soon. Mr.
Gale and Mr. Stange will see that beverages, plates, napkins, and the like are taken
care of.

At 6:45, we will begin our presentations. Each group, as well as each person who
did an individual project, will have time to share what was learned and experience
throughout the ASP experience.

Also attending this event will be your mentors, your principal, and your
superintendent. You better make sure you dress nice!

Oh yeah, Mr. Stange and Mr. Gale promise not to spend the whole time talking.

P-40

Slide I

American Studies Project
Your Name
American Studies 11 CP

Slide 2

Overview
z Part I - Introduction &
Welcome

z
z
z
z
z

Part II - Description of
Project
Part 111- Description of
Research
Part IV - Self Refiection
Part V - Conclusion
Part VI - Questions
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Slide 3

(\

Part I - Introduction & Welcome

Slide 4

Part II - Description of Project

P-42

Slide 5

Part Ill - Description of Research

Slide 6

Part IV - Self Reflection
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Slide 7

Part V - Conclusion

Slide 8

Part VI - Questions
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Slide 9

The End
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CHAPTER FIVE
SUMMARY, CONCLUSIONS, AND RECCOMENDATIONS
Summary
The intent of this project was to develop a service learning manual to be used at
Coupeville High School by teachers, students, and mentors associated with the American Studies
Project, a service learning program in the eleventh grade English and History courses at CHS.
The manual served as a means to more effectively administer the service learning program in
Coupeville. Through an extensive review ofrelated literature and materials, a comprehensive
service learning manual was developed. Much of the informational and reflective material in the
manual was designed to help students take control of their projects as well as provide many
opportunities for meaningful reflections. In addition, administrative documents designed to ease
the paperwork burden on teachers were also included in the manual. The manual will be
reexamined and revised on a yearly basis to meet the changing needs of the students, school, and
community; it will allow the American Studies Project in Coupeville to continue expansion
while maintaining a manageable workload for students, teachers, mentors, and administrators.
Conclusions
As a result of this study, the following conclusions have been drawn:
I. Careful and intentional planning is essential in establishing and maintaining an effective
service learning program.
2. Service learning projects must provide a service that would otherwise not be performed.
3. Teachers, mentors, and administrators must work collaboratively to meet the needs of
students involved in service learning projects.
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4. In order to be most successful in their endeavors, students must exercise voice and choice
in their projects.
5. Reflection is the essential component of service learning, allowing students to make
connections between curriculum and service; reflection must be done during all phases of
the service learning process.
6. Teachers must be aware of potential pitfalls and be ready to creatively solve problems as
they arise on a frequent basis; flexibility is a must in service learning.
7. Teachers must have the ability to stay organized when dealing with the deluge of paper
and administrative tasks involved with any project of this magnitude.
8. Students must be given an outlet to disseminate what has been learned to the school,
family, and community.
9. Students deserve to be recognized for their effort and time spent working on projects that
address needs that would otherwise go unmet were it not for the students.
10. Community volunteers make the program more effective by lending extra minds, hands,
and bodies for the greater good.
11. Students value learning experiences that take them out of the classroom and into the adult
world of work.
Recommendations
The following recommendations have been made:
1. Coupeville High School should continue to enrich its relationship with the community by
maintaining a healthy service learning program.
2. A similar service learning program should be established at Coupeville Middle School.
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4. Publicity should become a focus of the service learning program in Coupeville in an
effort to obtain greater community support.
5. Release time should be granted to service learning coordinators so greater emphasis can
be placed on planning and development.
6. Students should begin to research and pick their eleventh grade service projects during
the spring of their tenth grade year to create early momentum in the fall.
7. Service learning should become a graduation requirement for all Coupeville High School
students beginning with the graduating class of 2010.
8. Teachers of service learning should receive increased professional development in the
area to greater serve the needs of the students and school.
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